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Notes: 

People’s belief in their own personal efficacy motivates and guides their actions.  Such personal efficacy, or agentic capability, has been seen as exercised individually.  Other forms of agency discerned by social-cognitive theory include proxy agency and collective agency.

Most research has been on personal agency. But we don’t live in individual autonomy. Often need to work together to achieve goals.  So shared beliefs in collective power to produce desired results are key ingredient of collective agency. Such shared beliefs are emergent from groups, and not just sum of efficacy beliefs of individuals.  Bandura argues against dualist notions e.g. personal agency vs social structure – personal agency and social structure are interdependent. Says high perceived efficacy essential for successful function whether individual or by group member working together. Success in shaping (social and) economic lives lies partly in shared sense of efficacy to bring collective influence to bear.

Link to study: impact on individual levels of confidence in undertaking academic learning affected by group response to briefing.  
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Notes: 

Social cognitive theory

Equates to triadic reciprocal causation 
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Schematisation of the relations among behaviour, cognitive and personal factors, and external environment (Woods and Bandura, 1989.
Personal factors of behaviour and thinking interact with the (working) environmental events to influence each other. Can undermine or enhance self-regulation and attainment in an organisation. Assigned performance standards also influence. Perceived management self-efficacy influences organisational attainments. 

Non-P: I took up the post here in the May 2007, so I only just..... being at that time very overwhelmed by my sudden responsibility of managing this place
Managers form a self-schema of their efficacy through further experience > stronger regulation of performance. 

Self-beliefs of efficacy determine the level of motivation. Stronger self-efficacy beliefs > higher personal goals and firmer commitments to goals.

P: “I had done something academic in current times and realised I could pass it, so the risk was less for me probably. And I thought “well actually I quite fancy this”.

Conclusions: Both the personal and organisational factors operate through bi-drectionality of influence. Equipping people with a sense of self-efficacy and self-regulatory capabilities > better well-being and accomplishment.

[Earlier work (Bandura and colleagues, 1996,) showed that perceived self-regulatory efficacy was related to academic achievement in children.]
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Notes: 

Bernsteinian analysis of changes in professional ID (main references to HE and FE). 
(Bernstein: sociologist who made visible impact of social class on education and vice versa.)

Recent decades, all professions face challenges to autonomy and legitimacy of claims to specialised knowledge. More direct intervention by governments and by marketisation.

Bernstein (Bernstein, B. (2000) Pedagogy, symbolic control and identity: theory, research and critique (rev edn) (Lanham, Rowman and Littlefield). Blunkett,) said: there is ongoing restructuring of professional identity. Previously focussed on a particular kind of humane relationship with knowledge, centred in ‘inner dedication’ and ‘commitment’. Bernstein says inner dedication developed as ID to a calling; commitment is to the body of specialist knowledge. 
In such a profession, professional training was to impart specialist expertise, controlled by the profession itself, including as well intensive socialisation into the values of the professional community. [Link to Lave and Wenger on situated learning?] 
Non-P: ...”but it doesn’t necessarily make a better Ward Manager to be at a certain level”.

P (D)“...even talking about it I feel really cross... that I wasted those days when I could have been on the ward.”

“I was certainly quite annoyed really that this was presented to us that ‘this is something you will do’……I think it was almost like ‘don’t they understand what it’s like being on a ward? And by the ‘they’ I mean sort of the management.”

Manager: “There’s a lot of …well…quite a few sisters at [this hospital] who feel damaged by organisational change.”
Also there was protection from outside interference. But now outside influences link government and the market  > restructuring of courses to meet the demands (of students, employers an government, so professional IDs are changing in line with changes in professional training.
 (P who withdrew): The conflict between feeling on the one hand that “I should continue...[because] I can’t remember the last time I started something and didn’t complete” and on the other becoming increasingly concerned that her delicate work-life balance was threatened, to the detriment of her children, cause her eventually to withdraw from the programme.

Notion of genericism: (core skills such as key skills, thinking and problem solving skills, etc) are now assumed to apply to all fields > new ability of ‘trainability’ or ‘learning to learn’ being valued above a corpus of accumulated professional knowledge. So previously stable professional IDs centred on a body of knowledge now being replaced by temporary Ids driven by outside influences.
Can > trauma and hostility in those who enjoyed more autonomy earlier in careers. More recent entrants to profession may have more instrumentalist assumptions. [Check correlation with age of interviewees in study. 2 in 30s more instrumental in CPD. Older non-P: “Because I am that old and that experienced, rather than cynical, that many things have been done in different guises before and the wheel comes round but you just deviate slightly from that route, so you’re kept more relevant to whatever’s being done..”]
P: ...there was an expectation that we would all enrol on to some kind of professional further education course, and so I thought the best thing for me personally to do would be to try and combine” [ satisfying this expectation, together with furthering his own educational ambitions].
Eneau, J. (2008) ‘From autonomy to reciprocity or vice versa? French personalism’s contribution to a new perspective on self-directed learning’, Adult education quarterly, vol. 58, no. 3, pp. 229-248

Notes: European school of thought around self-directed learning. Influenced by Labelle’s 1996 theory of educational reciprocity: autonomy as development of the self, and of personal ID takes place through learning, above all through others. So learner’s autonomy is understood as result of relationship learner has with others. Autonomy is as much acquired as innate, so learning only ever relatively autonomous. This is cross-disciplinary approach, in which autonomy is understood as a characteristic of all humans, which is developed as an aspect of identity. [Links to Candy – personal autonomy constructed through giving meaning to experience through interaction with outside world. Also link to Vygotsky.]
Humanist view that autonomy is process of self-devt, and allows devt and maintenance of personal ID. Remains dependent on situation and context, especially social environment.

D: “The course was very vague, you know, you could choose whatever you wanted to do, I found that quite difficult.” “...it was all self-directed...we probably could have done it without going to any sessions.”

Labelle 1996 – educational reciprocity – there is no learning leading to autonomy without reciprocal relationship with another person. So autonomy is the objective of adult education. Learning is a shred process, in which both parties respect autonomy of the other. Educational reciprocity depends on individuality and differences of every person. So autonomy is constructed through attachment to others, exchange and reciprocity. “Taking responsibility for one’s learning results in taking responsibility for one’s life.”
Non-P: “I personally get an awful lot from sharing experience and contributions with other people on study days. I get more out of that than sitting at the Education Centre for 4 hours in front of a computer screen. I am quite motivated at self-directed studies and self-directed study doesn’t faze me at all, but I much prefer to have interaction.”
P:  “It’s difficult to keep your motivation when others....you know, when there’s other negativity around that whole project and other people just....you know, you see less and less numbers on each of the attendance days.”
This P persevered, and eventually formed a productive peer relationship with another learner “and although her project was on something totally different and totally unrelated, in terms of practical help, what we ended up doing was formed a bit of a partnership where one person would come in with some ideas written down on paper, we’d sort of review them together. I’d read a bit of her work, she’d read a bit of mine, to the end of the project where we practically kind of got each other to proof read our essays really. We ended up almost excluding the educator from that.”
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Notes: 

Ref. Tajfel and Turner on social categorisation and social identity theories:

We have multiple identities, and behave according to who we believe we are. We derive a portion of our IDs from membership of and interactions within groups. Thus we derive schemata for group-related behaviour. This may clash with our personal ID (due to acquired group norms.)

[Link to Wenger: interaction between individual and group is important - Wenger not fussed about ID theory as such. But agrees with socialisation theory, as movement from periphery of a group towards centre. When something is learned, person changes as result.]

So important to recognise influence of group ID towards new learning. Attempting alignment by a dominant group (managers) may encounter resistance if issue of ID not considered > need to address goals of local communities of practice. If group not ready to learn, difficult for individual to change. 

P: “...raised quite a lot of resentment, you know, because actually was....not that we will sign ourselves up for but actually being told you’ll do something, I was actually quite angry really. I was angry at the delivery.”
Manager: “And the trouble is, when you get a bit worn out trying to manage a large group, you then get frustrated and that doesn’t help. Because groups misbehave or lack engagement for lots of different reasons and it doesn’t help if you just go in and wave your finger.”
· Need awareness of group norms/beliefs/values. These include self-efficacy beliefs, and so motivation.
Manager: “...there was quite a negativity within the Senior Sisters group at the time. Negativity that they were hard done by, that they didn’t have enough staff, that they were being done unto...”
Non-P: “A lot of people in the room hadn’t done any studying for a long, long time and to suddenly be confronted with “these are the 4 assessment options” I think for a lot of people it was just too worrying.”
P: “... you are nervous about it, for it to be thrust in your face and say “leap off this cliff” actually you don’t want to fail and you don’t want to be seen to fail, so you know,”

